Standard II: Student Learning Programs and Services

The institution offers high-quality instructional programs, student support services, and library and
learning support services that facilitate and demonstrate the achievement of stated student learning
outcomes. "The institution provides an environment that supports learning, enhances student
understanding and appreciation of diversity, and encourages personal and civic responsibility as well as
intellectual, aesthetic, and personal development for all of its students.

Standard II.A Instructional Programs

ILA

The institution offers high-quality instructional programs in recogniged and emerging fields of study that
ctlminate in identified student outcomes leading to degrees, certificates, employment, or transfer to other
higher education institutions or programs consistent with its mission. Instructional programs are
systematically assessed in order to assure currency, improve teaching and learning strategies, and achieve
stated student learning ontcomes. "The provisions of this standard are broadly applicable to all
instructional activities offered in the name of the institution.

ILLA.1
The institution demonstrates that all instructional programs, regardless of location or means of delivery,
address and meet the mission of the institution and uphold its integrity.

Descriptive Summary

College of San Mateo’s Mission Statement asserts, “By offering comprehensive, quality
programs and services, and by measuring student learning, College of San Mateo
educates students to participate successfully in a changing world” (Ref. 1, page 3).
Through its extensive curriculum of developmental, transfer, vocational, and life-long
learning courses, delivered in traditional on-campus classrooms, at off-campus sites, and
via distance learning, College of San Mateo serves the varied educational needs of its
diverse student population.

The college has recently opened a new site, CSM Coastside, designed to serve the
residents of Half Moon Bay and the surrounding area; a program services coordinator
was employed in spring 2007 to oversee CSM Coastside. Evolving to meet the needs of
students residing in nearby coastal communities, CSM Coastside during spring 2007
offered classes in graphics, multimedia, two levels of English as a Second Language
writing courses, a career course in university transfer planning, and a career course in
choosing a college major.

Currently and throughout the college, faculty and staff are developing student learning
outcomes at the course, department/program/unit, and institutional levels in order to
assess the effectiveness of instructional and student services programs and to make
modifications and improvements where they are needed.
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Assessment

College of San Mateo meets this standard. Data, primarily collected and distributed by
the Office of Articulation and Research, and evaluative instruments such as program
review, document the college’s adherence to its mission. When surveyed, 79 percent of
faculty and administrators responding agree or strongly agree that the college’s
“instructional programs are consistent with the goals of CSM’s mission statement” (Ref.
2, question 27).

Plan for Improvement
None needed at this time.

ILA.1.a

The institution identifies and seeks to meet the varied educational needs of its students through programs
consistent with their educational preparation and the diversity, demographics, and economy of its
communities. "The institution relies upon research and analysis to identify student learning needs and to
assess progress toward achieving stated learning ontcomes.

Descriptive Summary

College of San Mateo has as one of its strategic objectives to match “its programs and
services—and the manner in which they are delivered—to the evolving needs and
expectations of our students and the community” (Ref. 3). To achieve this goal, the
college strives to meet the educational needs of its students by providing an extensive
curriculum of developmental, transfer, vocational, and life-long learning courses
designed to address students’ educational preparation and the diversity, demographics,
and economy of the community.

The college seeks to place students in courses appropriate to their educational
preparation. Placement test results in English, English as a second language, and math
identify courses in which students should enroll based on their skill levels. Counselors
and academic advisors use test results as they work with a student to design a multi-
semester educational plan fashioned around that student’s educational goals. Placement
scores are also used as a predictor of student success in other classes; counselors and
academic advisors atre careful not to recommend that students enroll in courses with
content beyond their current skill levels.

Additionally, many courses throughout the curriculum have prerequisites, established to
help ensure that students possess appropriate proficiencies before enrolling in courses.
For example, computer courses in graphics, business, and accounting have prerequisite
courses in which students gain basic computer experience or learn basic keyboarding
skills. An English prerequisite or recommended preparation is identified for the many
courses throughout the college for which students need a defined reading and writing
proficiency to succeed. In disciplines such as English, math, and foreign languages, in
which each course builds upon knowledge gained in another course, prerequisites are
established to ensure that students take courses in the correct sequence. With the
implementation of computerized prerequisite checking in English, ESL, reading, math,
and selected courses in other disciplines, the college has strengthened students’
adherence to the college’s prerequisite policies.
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The instructional program at College of San Mateo also demonstrates commitment to
meeting the needs of a diverse student body. Faculty use a variety of means to ensure
diversity in the classroom, including class discussions, reading selections, lecture,
film/video, student presentations, cutrent events, and other approaches. Throughout
the curriculum, courses reflect the diversity and demographics of San Mateo County and
the Bay Area. For example, the Language Arts Division offers seven languages—
American Sign Language, Mandarin Chinese, French, German, Italian, Japanese, and
Spanish—in addition to ESL courses for those learning English. Courses such as
Gay/Lesbian Literature, Asian-American Literature, Irish Literature, Intercultural
Communication, Chinese Brush Painting, Art of Asia and the Near East, Afro-Latin
Percussion Ensemble, and World Music indicate the range of diversity in the curriculum.

Furthermore, the college is responsive to the needs of a changing student population.
When demographic statistics demonstrated that women compose more than 50 percent
of the college’s enrollment, the Physical Education/Athletics/Dance Division added
additional sections of classes that are historically popular with women: social dance, tap
dance, yoga, and Pilates-type exercise. To further the commitment to the changing
demographics in the county and to offer courses that reflect the diverse multi-cultural
makeup of the student body, the Physical Education/Athletics/Dance Division is also
adding to its curriculum courses in multicultural dance forms. In response to Central
Coast Section high school athletic regional division statistics indicating the growing
popularity of women’s water polo, the college added this sport to provide more athletic
opportunities for women.

Student success rates are used to encourage student athletes from underrepresented
groups to pursue their education at CSM through the vehicle of participation in athletics.
Data collected on participants enrolled in varsity athletic programs demonstrate that the
demographics of student athletes generally reflect the demographic makeup of San
Mateo County, suggesting that the recruiting efforts have had a positive impact on
bringing a more diverse student body to College of San Mateo.

The comprehensive adapted physical education curriculum allows the college to serve
students with various levels of disabilities, accommodating a growing demographic in the
county. Evidence of improvement through documented data collection allows students
to maintain their active enrollment status in the adapted physical education program
while pursuing physical self-sufficiency.

Numerous data relating to College of San Mateo’s student population are posted on the
college and district research websites (Ref. 4, 5). San Mateo County data can be found
via the link to Skyline College’s extensive work associated with its Education and
Facilities Master Planning Project (Ref. 6). Among the data available in the environment
scans found on this site are statistics concerning competitor analysis, labor market
analysis, specific student demographics, and median income. In addition, the dean of
articulation and research at College of San Mateo responds to individual, ad hoc requests
for information regarding the college’s service area. For example, prior to the opening
of CSM Coastside in Half Moon Bay, the college recognized the need to identify the type
of courses in which coast-side residents would enroll. In order to make this
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determination, the dean of articulation and research conducted an email survey,
identifying participants by using zip codes associated with the geographic area
constituting the southwestern area of San Mateo County; results provided corroborating
evidence that the local citizenry was indeed interested in College of San Mateo courses
offered in their local community area. As a result, ESL, graphics, multimedia, career, and
fitness courses are now being offered through CSM Coastside.

Vocational programs and some transfer programs use research and analysis to plan their
curricula. Faculty in vocational programs, such as cosmetology, dental assisting, and
nursing, know the pass rates on licensing exams and can use this information to modify
their programs as needed. In some cases, faculty work directly with businesses or
agencies in the community; for instance, the accounting faculty members work closely
with a nation-wide tax preparation firm to ensure that students completing accounting
courses have appropriate skills.

Because College of San Mateo is in the process of identifying and beginning to assess
student learning outcomes at the course, program, and institutional levels, many
departments are just beginning to use assessment of student learning outcomes to
measure how well they are meeting the needs of students. The Mathematics Department
has completed one cycle of student learning outcomes assessment at the developmental
course level for intermediate algebra and has moved on to trigonometry and pre-calculus
(Ref. 7). As a result of the intermediate algebra assessment, the department is paying
closer attention to how students communicate regarding mathematics. Faculty are
making clear to students exactly what is required for “showing work” in an organized,
mathematically acceptable format and are holding students accountable for writing
interpretations of mathematical problems in clear language and complete sentences. In
addition, the Math Department has come to consensus on a list of formulae that
students are expected to know, understand, and apply at each level of developmental
mathematics.

To help assess the needs and progress of pre-transfer-level writers who are often
enrolled in transfer-level courses in various disciplines other than English, College of San
Mateo has committed to launching an electronic portfolio (eportfolio) pilot project as
part of its Writing Across the Curriculum initiative. Assessment efforts should provide
feedback that can be used in a variety of ways: to help faculty understand and improve
student learning in their classrooms and revise program and departmental offerings, to
help students integrate what they are learning across the disciplines, to help students
engage actively and reflectively in meeting institutional student learning outcomes, and to
help students prepare and document their educational goals and résumés. Eportfolios
provide a means to accomplish all these assessment goals, and more. Although the initial
focus is on pre-transfer-level writers, the intent is to expand the use of eportfolios as
appropriate across the campus. With a group of California community colleges and
California state universities, College of San Mateo has also formed the Digital Teaching
and Learning Consortium with the intention of creating an eportfolio system that will
serve as a transfer instrument. The consortium is exploring sources of funding for the
eportfolio project and has submitted a preliminary request for federal funding.
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Assessment

College of San Mateo meets this standard. Through its testing services, College of San
Mateo has in place a strong placement procedure for English, ESL, and math.
Furthermore, prerequisites help to ensure that students have the educational preparation
they need in order to succeed in those courses beyond entry level. The college offers a
wide variety of programs that address the needs of its students based on diversity and
demographics. The responses to the 2006 accreditation follow-up survey of faculty and
administrators indicates that faculty use many means to ensure diversity in the classroom
(Ref. 8, question 1), and that 78 percent of faculty consider at least some aspect of
research information when designing program curriculum (Ref. 9, question 2). Faculty
members are beginning to use the assessment of student learning outcomes to measure
how well students’ needs are being met.

Plan for Improvement
None needed at this time.

ILA.1.b
The institution utilizes delivery systems and modes of instruction compatible with the objectives of the
curriculum and appropriate to the current and future needs of its students.

Descriptive Summary

College of San Mateo uses a wide range of delivery systems and modes of instruction
compatible with the objectives of the curriculum and appropriate to the current and
future needs of its students. Delivery systems include traditional on-campus classes; off-
site locations such as CSM Coastside, and the Martin Luther King Center, where a few
classes are offered each semester; distance learning, both online and telecourse; and
computer-assisted instruction in the classroom. A number of SMART classrooms,
classrooms equipped with wireless Internet access and ceiling-mounted projection
equipment, are now available as the result of recent renovations. Modes of instruction
include lecture, discussion, activity, cooperative groups, laboratory, work experience, and
computer-aided instruction.

Many of the courses offered through alternative modes of delivery are also offered in a
traditional classroom setting, thus allowing students to select the delivery system that
best meets their needs. Business, computer and information science, foreign language,
English, speech communication, film, geology, history, and library courses are examples
of subjects offered though alternative delivery systems in order to enhance learning and
provide flexibility in scheduling. In addition, students have an opportunity to take some
classes through specialized programs such as the Honors Program, the Study Abroad
Program, Learning Communities, and Global Studies. The Committee on Instruction,
the college’s curriculum committee, reviews both the means of delivery and the method
of instruction to ensure that courses address the objectives of College of San Mateo’s
curriculum and the needs and various learning styles of its students.

Instruction is supported by a variety of labs and centers: Assistive Technology Center,

Biology Computer Lab, Business Microcomputer Lab, Business Students Lab, Chemistry
Study Center, Computer and Information Science (CIS) Lab, English 800 Lab (for
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students enrolled in developmental writing courses), Foreign Language Center,
Integrated Science Center, Library Computer Access System, Math Resource Center,
Multimedia Lab, Nursing Lab, Physical Education Lab (weight room), Reading and ESL
Center, Speech Lab, and Writing Center (for students enrolled in transfer composition
courses). Many courses having an hour-by-arrangement requirement make use of these
labs and centers, which have faculty and instructional aides available to assist students, as
well as computers and instructional resources such as videos, DVDs, CDs, and printed
materials (Ref.10). Additional special purpose labs (for example, the computer-aided-
design lab and materials testing lab) support specific classes and programs.

With the expansion of the integrative learning initiative, the college plans to open an
Integrative Learning Center to be located in one of the buildings proposed for
construction. Suggested for housing in the Integrative Learning Center are the following
existing labs: Math Resource Center, Writing Center, English 800 Lab, Speech Lab,
Foreign Language Center, and Reading and ESL Center. The Integrative Learning
Center will encourage and facilitate integrative approaches to teaching and learning,
especially writing across the curriculum, speaking across the curriculum, reading across
the disciplines, and quantitative literacy across the curriculum. In recognition of an
ongoing need for tutoring beyond that available in the existing labs, College of San
Mateo is planning to incorporate a centralized tutoring center within the Integrative
Learning Center. This articulated need for tutoring is already being addressed on a small
scale by a student-initiated, student-managed project.

College of San Mateo offers an expanding distance learning program as an alternative
delivery system for students who choose for a variety of reasons not to enroll in on-
campus courses. Evolving from telecourses offered as early as 1964 on KCSM-TV, the
distance learning program now includes 35 telecourses, aired on KCSM-TV60, DTV43,
satellite systems, and cable Channel 17, as well as 39 online courses (Ref. 10, 11). This
balanced offering of telecourses and online courses reflects the college’s current
comprehensive approach to distance learning. A distance learning coordinator, reporting
directly to the vice president of instruction, currently supports telecourse faculty by
distributing video cassettes to students, adding students to classes, proctoring exams, and
providing other similar kinds of assistance. Online courses are managed more directly
through the instructional divisions than are the telecourses; the distance learning
coordinator is playing a participatory role in assisting with the pilot testing of course
management software.

Similarly, the processes for selecting and scheduling telecourses and online courses
reflect the same relationship to the distance learning coordinator and the instructional
divisions. Telecourses are added in two ways. Faculty members approach the distance
learning coordinator with a program that they believe would be a good addition to a
department’s curriculum. The distance learning coordinator researches the telecourse to
determine whether broadcast rights and needed resources such as books, visual and
audio media, and workbooks are available. If the rights and resources to support the
telecourse exist, then faculty members submit appropriate paperwork to the Committee
on Instruction. The distance learning coordinator also scans the learning environment
for the availability of additional offerings in disciplines in which the vice president of
instruction, faculty, or deans have identified opportunities for enrollment growth. The
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most highly enrolled telecourses are those that meet transfer or degree requirements

(Ref. 12).

Development of online offerings follows more closely the process for creating on-
campus courses. Faculty who have taught the same courses in the traditional classroom
setting usually design the online courses and submit them to the Committee on
Instruction for approval. The Center for Teaching and Learning offers faculty training
for the development of online courses, and many faculty members have been provided
with laptop computers.

From fall 1999 through fall 2005, enrollment in distance courses accounted for five
percent of the total enrollment at College of San Mateo; the California Community
College Distance Learning Report of May 2005 cites nine percent as the statewide
equivalent (Ref. 13, 14). The course completion rate for traditionally formatted courses
at CSM was 73 percent, significantly higher than the course completion rate of 64
percent for the California Community Colleges system. However, College of San
Mateo’s completion rate for distance learning courses was 54 percent compared to 57
percent for the California Community Colleges system. In addition, at College of San
Mateo, the withdrawal rate of 27 percent is higher than the withdrawal rate of 15 percent
for traditional on-campus classes (Ref. 11). Suggesting an opportunity for enrollment
growth, College of San Mateo’s distance learning program continues to expand. Online
enrollment increased by 50 percent between 2001-2002 and 2005-2006, while the
telecourse enrollment demonstrated a three percent decline in enrollment during the
same period (Ref. 11).

College of San Mateo has experienced an ongoing decline in enrollment over a twenty-
year period. In 1968, 17,795 students enrolled at the college; by spring 2007, only 10,573
students were enrolled, a decline of 41 percent. More importantly, during the last five
years, enrollment declined a significant 16 percent. Recognizing that this steady decline
must not continue, the college president sent an email in April 2007 to all CSM
employees sharing his ideas about developing sustainable strategies to improve
enrollment (Ref. 59). Since becoming president in December 20006, he has initiated a
number of efforts to halt the decline and to increase enrollment. Relevant to this
standard is the High School Summit meeting, held in March 2007, during which faculty,
staff, administrators, students, and representatives from local high schools identified
strategies for attracting high school students to the college, as the number of high school
graduates in San Mateo County has increased by 24 percent since 1990. Second,
Students Speak, a focus-group initiative, will provide information about how current
students view instructional programs at the college. Third, as mentioned above, distance
learning and off-campus locations, such as CSM Coastside, provide opportunities for
increasing enrollment (Ref. 58).

CSM offers a number of specialized programs to enhance learning. Learning
communities offer students the opportunity to study common themes across disciplines
in an environment of collaborative and integrative learning. During the three years that
College of San Mateo participated in the Integrative Learning Project, sponsored by the
Carnegie Foundation for Teaching and the Association of American Colleges and
Universities, the college increased the number of learning communities offered during a
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given semester and expanded the formats in which integrative learning is offered.
Although the Integrative Learning Project has been completed, the college continues to
support a strong and expanding learning community program.

Currently, learning communities are offered in one of two formats: paired courses and
the confluence model. A sample of paired course offerings includes Writing in the End
Zone 1, 11, and III; Social Justice? Understanding Problems and Solutions in the New
Millennium; Tools for Thought: Using Math and English to Explore Contemporary
Issues; and Contemporary American Topics (pairing an ESL writing course and an ESL
conversation course). Rather than pairing specific courses, the Tragedy of the Commons
learning community follows an innovative confluence model that brings together
students from a number of courses for common forums four to five times during a
semester. Faculty are planning other confluence models such as What the Fork?,
scheduled to begin in fall 2007. Recent modifications to the college schedule of classes
and the registration system should make it easier for students to find out about and
enroll in learning communities (Ref. 10).

In May 2006, the Carnegie Academy for the Scholarship of Teaching and Learning
(CASTL) Higher Education Program selected College of San Mateo to participate in the
CASTL Institutional Leadership Program. As a result, a new pilot project for integrative
learning, Writing Across the Curriculum, began in spring 2007.

The Honors Program, the Global Studies Program, and the Study Abroad Program
further enrich College of San Mateo’s curriculum. The Honors Program accepts
students who have a grade point average of at least 3.3 in college courses or have a grade
point average of at least 3.5 from high school and eligibility for English 100. There are
honors courses in English, political science, and sociology and also honors colloquia in
psychology, humanities, and physical science. Students can create an honors contract
with faculty to carry out honors work in any other course.

The Global Studies Program focuses on a specific geographical region each semester and
offers courses in international business, economics, geography, political science,
intercultural communication, and appropriate languages. The program brings together
the Language Arts Division, Business and Creative Arts Division, and Social Science
Division. There is no information on the number of students who have taken courses in
the program and then transferred to four-year programs in International Relations or

International Business. The program offers a certificate of completion (Ref. 15, page
84).

The Study Abroad Program provides students the opportunity to spend a semester
abroad while making normal progress toward their degree objectives, earning 12 to 15
tully transferable units taught by community college faculty and local guest lecturers.
This program is offered in cooperation with other California community colleges and
with the American Institute for Foreign Study (AIFS), which provides transportation,
living accommodations, and a wide range of student and instructional support services.
Students need not be currently enrolled at one of the sponsoring colleges to participate.
Units earned during the program will appear on transcripts from fully accredited
community colleges. Programs are offered during the fall and spring semesters and
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summer session. Typically, the fall and spring semesters are twelve weeks in length while
the summer program is six weeks in length. Past programs offered during the fall and
spring semesters include Florence, London, Paris, and Spain (Madrid and Granada).
Programs offered during the summer have included China and Costa Rica. Since fall
2004, the Study Abroad program has attracted between five and thirty-four students
from College of San Mateo per semester (Ref. 16).

Assessment

Through the diversity of delivery systems and modes of instruction, College of San
Mateo meets this standard. In the 2005 accreditation survey, 81 percent of faculty and
administrators surveyed agree or strongly agree that College of San Mateo encourages
the use of various teaching methodologies to accommodate the different learning styles
of students (Ref. 17, question 25).

In the 2005 accreditation survey of students, 69 percent of students responding rated the
availability of online courses and telecourses as good or excellent (Ref. 18, section V,
question 27). However, it is not clear that distance learning is as effective as it could be.
The college does not offer a range of courses sufficient to ensure that students can meet
their educational goals solely through distance learning, and the withdrawal rate for
distance learning courses is high. Finally, not all faculty teaching online courses take
advantage of the training offered by the college’s Center for Teaching and Learning
(CTL).

Although College of San Mateo offers specialized programs and is gaining national
recognition for its innovative approaches to integrative learning, enrollments remain low
in some learning communities and in the Global Studies Program and the Honors
Program.

To increase flexibility for students, College of San Mateo should consider offering a
complement of distance learning courses that would allow students to completely satisfy
general education requirements. In addition, the administrative structure of the distance
learning program should be reviewed so that the roles of the vice president of
instruction, KCSM-TV, and the distance learning coordinator are more precisely defined
for both telecourses and online courses in order to achieve an efficient, productive
model. To achieve a more robust Honors Program, the college should consider
assigning one faculty member to oversee the Honors Program and the two student
honor societies: Alpha Gamma Sigma and Phi Theta Kappa. Furthermore, the Honors
Program would benefit from a strong affiliation with integrative learning, specifically
learning communities. To increase the number of students taking advantage of the
Global Studies program, better advertising should be considered.

Plan for Improvement
¥ Identify ways to strengthen distance learning, Honors, and Global Studies
programs.
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II.Al.c
The institution identifies student learning outcomes for courses, programs, certificates, and degrees;
assesses student achievement of those outcomes; and uses assessment results to make inprovements.

Descriptive Summary

College of San Mateo began examining student learning outcomes in fall 2003, when,
after in-service training on the new accreditation standards was provided for student
services, the vice president of student services asked each student services unit to review
its objectives and to begin developing student learning outcomes. In spring 2004,
Student Services Leads, representing each unit in student services, finalized the first draft
of their student learning outcomes. By fall 2004, College of San Mateo began addressing
student learning outcomes college-wide by forming the College Assessment Committee,
a subcommittee of the Academic Senate. This committee is comprised of faculty
members from diverse instructional disciplines and student services, college
administrators, classified staff, and students, and has as its main goal the determination
of the college’s approach to developing and assessing student learning outcomes. At the
end of fall 2004, the College Assessment Committee selected a part-time faculty student
learning outcomes and assessment coordinator, approved by the Academic Senate.
Subsequently, two additional coordinators, for student services and vocational education,
were assigned part-time for several semesters to assist faculty with developing and
assessing student learning outcomes in these specific areas.

During spring 2005, several activities were held to make the campus community aware of
student learning outcomes and assessment. In March 2005, College of San Mateo
offered an open campus forum, which initiated a campus-wide dialogue to discuss
student learning outcomes at the institutional level. Additionally, the Office of
Articulation and Research surveyed business leaders to gain their input concerning
desired skills, abilities, and values of students who complete studies at College of San
Mateo. The assessment coordinator consulted the University of California and
California State University systems to determine their expectations for transfer students’
learning.

Also during spring 2005, the instructional deans determined the most effective way to
introduce student learning outcomes and assessment to faculty in their divisions, and the
assessment coordinator attended division and department meetings to initiate a dialogue
about student learning outcomes. Furthermore, two workshops by presenters from
Bakersfield Community College were held at College of San Mateo.

In addition, discussions relating to student learning outcomes and assessment were held
with a number of groups and committees including the Instructional Administrators, the
Committee on Instruction, College Council, the Academic Senate, Student Services
Leads, the Associated Students, and the District Curticulum Committee. A Trustees’
Fund for Program Improvement grant supported several instructional faculty members
in their work with their departments to begin piloting the articulation and assessment of
student learning outcomes.
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During fall 2005, an August Flex Day was used to encourage faculty to begin a dialogue
about articulating student learning outcomes for courses within departments, and the
College Assessment Committee completed several drafts of the institutional student
learning outcomes, using input from the spring 2005 college-wide open forum, results of
the community leaders’ survey, the college’s Mission Statement, and other sources. In
addition, the activities begun in spring 2005 were continued, including an additional
workshop by presenters from Bakersfield Community College. The Committee on
Instruction revised the official course outlines to include a section in which student
learning outcomes are specifically stated. The assessment coordinator discussed with the
Academic Senate Governing Council, the vice president of instruction, and the
instructional administrators the suggestion of including department/program student
learning outcomes in program review.

During spring 2000, college-wide activities related to the development and
implementation of student learning outcomes continued. An all-day “How-to-Assess
Workshop” was held in February 2006, with approximately 80 College of San Mateo
faculty and staff in attendance. The College of San Mateo student learning outcomes
website (Ref. 19), which became operational during fall 2005, provided a location to post
articulated student learning outcomes at the institutional, department/program/unit, and
course levels and served as a site for posting College of San Mateo’s assessment
philosophy, the assessment committee’s membership, and information about resources.
By the end of spring 20006, departments from all divisions began to post student learning
outcomes for courses and programs. Also, the Academic Senate approved the revised
instructional program review document, which includes a section on student learning
outcomes. This revised document became effective in fall 2006 (Ref. 21). Student
services units reported progress on student learning outcomes in a document separate
from program review.

During fall 2000, the college again held a series of workshops on topics that included
focus groups, portfolios, classroom assessment techniques, and the articulation of
student learning outcomes for both instruction and student services; these workshops
were led primarily by College of San Mateo faculty. In December 2000, the institutional
student learning outcomes were posted on the college’s website. As of March 2007,
faculty in the instructional divisions had identified and posted student learning outcomes
as follows: Business/Creative Arts—seven departments had posted departmental student
learning outcomes and 11 departments had posted student learning outcomes for some
of their courses; Language Arts—one department had posted departmental student
learning outcomes and 12 departments had posted student learning outcomes for some
of their courses; Math/Science—two departments had posted departmental student
learning outcomes and seven departments had posted student learning outcomes for
some of their courses; Physical Education/Athletics/Dance—seven depattments had
posted departmental student learning outcomes and one department had posted student
learning outcomes for some of their courses; Social Science—three departments had
posted departmental student learning outcomes and nine departments had posted
student learning outcomes for some of their courses; and Technology—five departments
had posted departmental student learning outcomes and six departments had posted
student learning outcomes for some of their courses. Student learning outcomes were
posted for one learning community, Tools for Thought. The following student services
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areas had posted student learning outcomes: admissions and records, assessment, career
service center, cooperative education, CSM Connects (service learning), financial aid,
health services, high school relations (outreach services), international student program,
psychological services, scholarships, student activities, student employment, and transfer.

Assessment

College of San Mateo partially meets this standard. Since fall 2003, a collegial, dialogue-
based process has guided the development and assessment of student learning outcomes
at the institutional, department/program/unit and coutrse levels. The college is making
appropriate progress in the development and assessment of student learning outcomes.

College of San Mateo is continuing to complete and post student learning outcomes for
departments/programs/units and courses, to assess the outcomes once they have been
developed, and to suggest ways of using the assessment results to guide improvements in
programs and to provide input into college-wide strategic planning. Some departments
have begun assessment cycles and will be including them in program review.

Plan for Improvement
None needed at this time.

IL.A.2

The institution assures the guality and improvement of all instructional courses and programs offered in
the name of the institution, including collegiate, developmental, and pre-collegiate conrses and programs,
continuing and community edncation, study abroad, short-term training courses and programs, programs
for international students, and contract or other special programs, regardless of type of credit awarded,
delivery mode, or location.

Descriptive Summary

College of San Mateo assures the quality and improvement of its instructional courses
and programs through a number of means: a rigorous process for approval of course
outlines, now requiring a specific listing of student learning outcomes; program review,
also now addressing student learning outcomes; a well-defined hiring process; district-
defined evaluation processes for tenure-track, tenured, and part-time faculty;
consultation with advisory committees for vocational programs; use of a range of
teaching methodologies and technologies to accommodate students’ learning styles; and
a variety of delivery systems.

College of San Mateo’s community education program is a self-supporting program that
provides fee-based, not-for-credit courses and workshops for adult education, Emeritus
programs, summer youth programs, sports camps, and other programs based on
community interests and needs. Courses are offered in areas such as personal
enrichment, business, recreation, and health. Summer youth programs are focused on
academic enrichment classes in math, science, physical education, and language arts, plus
sports camps in baseball, soccer, and basketball. Emeritus classes in subjects of interest
such as history are offered on the college campus and in partnership with community
senior centers.
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Assessment
College of San Mateo meets this standard. The sections below address each area of the
standard more fully and provide detailed assessments of each area.

Plan for Improvement
None needed at this time.

ILA.2.a

The institution uses established procedures to design, identify learning ontcomes for, approve, administer,
deliver, and evaluate conrses and programs. The institution recognizes the central role of its faculty for
establishing guality and improving instructional conrses and programs.

Descriptive Summary

Faculty members at CSM use established procedures to design new courses or to change
existing courses. Course outline forms and instructions are posted on the Committee on
Instruction website. The course outline form (Ref. 20) requires expected learning
outcomes for the course, a brief topic outline of the course, and a description of
representative instructional methods and representative methods of evaluation.

New courses and modifications or updates to existing courses go through a rigorous
approval process. They are reviewed and approved by the division’s representative to
the Committee on Instruction and the division dean before going to the Committee on
Instruction for final approval. The dean of articulation and research reviews new
courses, updated courses, and courses with modified enrollment limitations. In a
meeting with the submitting faculty member, a librarian reviews new course outlines to
ensure that adequate library resources are available. The Committee on Instruction, a
permanent standing committee of the Academic Senate, is composed of at least one
member of each division plus one or more student members appointed by the
Associated Students and is chaired by a faculty member who is elected by the committee
members. The vice president of instruction attends Committee on Instruction meetings
as a non-voting member, and faculty members whose course outlines are being discussed
may come to the meeting to answer any questions raised by the committee. At all stages
of this process, faculty and deans are involved in ensuring the quality of the course being
developed and in ensuring that each new course fits with the college’s mission.

Until the beginning of the 2005-2006 academic year, what are now student learning
outcomes were written as course objectives in course outlines. Student learning
outcomes are now included as a distinct section of the course outline. Faculty across the
college are currently involved in defining and assessing student learning outcomes for all
courses and programs.

Courses and programs are administered and delivered according to established
procedures based on the needs of each program and division. Division deans regularly
consult with faculty to determine what courses and how many sections of each course
should be offered based on enrollment demand, the times best suited to students’ needs,
and the most appropriate delivery systems.
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Course and program evaluation is ongoing. The Academic Senate asks all departments
and programs to submit an annual program review (Ref. 21). In this document, faculty
members discuss the program’s connection with the college mission and describe
curricular offerings, including existing, new, and deleted courses. In addition, enrollment
data are analyzed, faculty and staff concerns are discussed, and annual and long-term
goals for the program are described. Effective fall 2006, program review in instruction
includes a discussion of program-level student learning outcomes and any
recommendations resulting from this assessment. With the information from program
review, faculty members of each division prioritize requests for full-time faculty,
instructional materials, software, equipment, and furniture. The vice president of
instruction annually summarizes program review information for use by the instructional
administrators to make recommendations regarding hiring of full-time faculty and the
purchase of equipment, instructional materials and software, and furniture.

Assessment

College of San Mateo meets this standard. Faculty members are an integral part of the
entire process of designing, approving, delivering, and evaluating courses and programs.
There is now an established procedure through which to track the information contained
in program reviews from year to year, including whether certain goals were attained,
which requests were met regarding equipment, furniture, human resources, or facilities,
and the overall trends in enrollment and productivity for any given department or
program over time. The summary of the instructional program reviews, annually
compiled by the vice president of instruction, is available on the college website (Ref.
41).

Plan for Improvement
None needed at this time.

ILA.2.b

The institution relies on faculty expertise and the assistance of advisory committees when appropriate to
tdentify competency levels and measurable student learning outcomes for courses, certificates, programs
including general and vocational education, and degrees. The institution regularly assesses student
progress towards achieving those outcomes.

Descriptive Summary

Currently, College of San Mateo has competency standards for programs and certificates
that are communicated in the College Catalog (Ref. 15, page 68). Requirements for the
associate degree include the number of units of lower-division college-level work; a
minimum performance level as indicated by a grade point average of 2.0; measurable
minimum competencies in reading, writing, and mathematics; the completion of courses
in American History and Institutions, health science, and physical education; and a
complement of general education courses that ensures students will have broad exposure
to the humanities, sciences, language, communication, and analytical thinking (Ref. 15,
page 64). College of San Mateo also offers two types of certificates. Certificates of
Achievement are awarded upon successful completion of 18 units or more in designated
courses. Certificates of Completion are awarded upon successful completion of
designated courses, usually totaling between eight and 13 units, in a specific occupational
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field; these certificates are intended as preparation for an entry-level position or for use
in an identified academic discipline such as a foreign language or speech communication
(Ref. 15, page 60).

Faculty are developing student learning outcomes at the course,
department/program/unit, and institutional levels (Ref. 19). Some departments have
identified course outcomes as well as department outcomes—all feeding into the
institutional student learning outcomes. Once the outcomes at the course and
department levels are clearly articulated, instructional faculty members then begin the
process of assessment.

Faculty in most vocational programs meet with an advisory committee composed of
local experts in a given field. Advisory committees provide guidance to align a
program’s curriculum to industry needs and expectations and to establish channels of
communication between the college and various organizations and community agencies
relevant to the program. Effective communication between a program and its advisory
committee assists the program in preparing its graduates for employment in the
vocation. In addition, by providing a direct link to the community and industry, advisory
committees can offer specific suggestions for identifying meaningful student learning
outcomes based on the hands-on experience of the committee members. Advisory
committees help guide program requirements to ensure that vocational programs have
realistic goals. Examples of programs that prepare students who need specific skills to
pass state licensing exams include cosmetology, nursing, real estate, and administration
of justice. College of San Mateo has created a document that establishes guidelines for
advisory committees (Ref. 22, 42). The guidelines state that meetings, which occur at
least once a year, should result in curriculum changes, development of student learning
outcomes, program updates and new areas of study, connections for internships and co-
op programs, and community visibility.

Currently, the college assesses student progress in a number of ways. For example, the
Career Center staff informally tracks interns by receiving feedback from the student and
from the company for which he/she interned. Student performance reflects student
preparedness.

At least one program tracks the performance of students after graduation. Nursing
students are eligible to take the National Council Licensing Exam (NCLEX). Quarterly
profiles are available to the college and passing rates are available on the Board of
Registered Nursing website (Ref. 23). Formal procedures for tracking graduate
performance are not in place for other programs.

Assessment

College of San Mateo partially meets this standard. Competency standards for degrees
and certificates have been established by faculty and are well defined. Faculty in most
vocational programs meet with advisory boards to help identify and refine competency
levels. Additional programs, both vocational and transfer, may benefit from the input
provided by an advisory board. The identification and use of student learning outcomes
is well underway throughout the college. As student learning outcomes and the means
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to assess them become defined in courses and programs across the college, College of
San Mateo will be able to regularly assess student progress toward achieving specific
student learning outcomes.

Plan for Improvement
¥ Identify additional academic programs that would benefit from consultation with
advisory boards and encourage the establishment of new advisory boards where
appropriate.

ILA.2.c
High-quality instruction and appropriate breadth, depth, rigor, sequencing, time to completion, and
synthesis of learning characterize all programs.

Descriptive Summary

The quality of instruction and appropriateness of academic programs begins with the
faculty. Preparation, teamwork, planning, and oversight with the help of administration
are all necessary. Faculty members propose, develop, modify, and deliver classes and
programs. Faculty draw upon disciplinary knowledge and industry feedback to ensure
there is appropriate breadth, depth, and rigor in individual classes and programs. Faculty
members work together and with division deans to ensure that course offerings are
scheduled so as to allow the students to complete their program of study in a timely
manner. Synthesis of learning is achieved through careful planning and coordination of
the program.

High-quality and appropriate instruction is institutionalized through the faculty hiring
and review process, through the course approval process, and through program review.
A well-defined hiring process with a strong emphasis on demonstrated excellence in
teaching helps ensure that tenure-track and adjunct faculty are well qualified and can
provide high-quality instruction. In May 2004, the district adopted Faculty Selection
Procedures, the most recent document outlining hiring procedures for full-time faculty
and adjunct faculty (Ref. 24). The well-defined hiring process includes identification of
vacant positions; development of the job announcement; selection and orientation of the
screening committee; development of the applicant screening plan including guidelines
for paper screening, interviewing, and evaluating job-related skills; criteria for
recommending finalists; and the procedure for final interviews and reference checks.
Also included in the document are the procedures for establishing adjunct pools for
disciplines and the process for screening, interviewing, and hiring part-time faculty. The
appendices contain information about the role of the screening committee chair, the role
of the equal employment opportunity representative, the role of the college president,
and the process for establishing equivalence for minimum qualifications.

The tenure review, peer evaluation, and adjunct faculty evaluation processes provide
opportunities to improve teaching. The San Mateo County Community College District
developed and adopted these three evaluation processes, which were written by a trust
committee whose membership was drawn from management, the AFT, and the
Academic Senate (Ref. 24). Once officially adopted by the district, these evaluation
processes became the contractual documents used for all official evaluations. Newly
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hired tenure-track faculty are evaluated using a four-year process. Tenured faculty are
evaluated by the peer review process once every three years and undergo a
comprehensive evaluation once every six years. The evaluation process for adjunct
faculty calls for a part-time faculty member to be evaluated at least once every six
semesters.

Among the criteria used for evaluation are classroom observations, student evaluations, a
dean’s assessment of non-teaching responsibilities, a self-assessment, and a portfolio
including course syllabi, course outlines, quizzes, texts, classroom handouts, and a
description of professional activities. Currently lacking for distance learning courses is
an instrument for evaluating faculty who teach telecourses and online courses.

College of San Mateo ensures quality and appropriateness of academic programs through
a variety of mechanisms that are coordinated by the Academic Senate and the Office of
Instruction. One mechanism is the course approval process. Faculty members develop
new courses by creating an official course outline (Ref. 20) and keep courses current by
updating the course outlines every six years (Ref. 25). In the case of a new course
outline or a substantially modified one, the faculty member meets with the library
director or a librarian to determine library resources relevant to the course and possible
additions to the collection required to support the course (Ref. 20). The dean of
articulation and research reviews and approves prerequisites, co-requisites, and
recommended preparation. The course outline is reviewed by a division member on the
Committee on Instruction and by the division dean. The course is then submitted to the
Academic Senate’s Committee on Instruction, which reviews and approves or
disapproves new courses and course revisions (Ref. 26). Current course outlines are
available in the Office of Instruction and in division offices. Many course outlines are
also available on the college website (Ref. 27).

Each faculty member teaching a course is expected to read the course outline and to
cover the topics included in the outline. Divisions make syllabi—and in some cases
quizzes, lecture notes, tests, and other classroom materials—available to full-time and
part-time faculty. Faculty evaluation includes compliance with course outlines.
Frequently, faculty mentors work with new or part-time faculty to ensure that they
comply with the requirements of course outlines.

Program review provides another mechanism for ensuring the quality and
appropriateness of academic programs. Through annual program review, faculty
members evaluate the educational effectiveness of courses and programs. The
evaluation includes analysis of annual and long-term goals; student learning outcomes;
enrollment trends; curriculum; personnel (including faculty position requests);
equipment/furniture, instructional materials, and software needs; and facilities needs.
The purpose of program review is to strengthen and improve programs and courses, to
verify that they are consistent with the goal and mission of the college, and to ensure that
they meet the changing needs and expectations of students and the community (Ref. 21).
Useful changes can result from program review. For example, the Mathematics
Department proposed a new course, Math 145, Liberal Arts Mathematics, and a
common final exam for algebra courses based on program review findings.
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If a program has serious shortcomings, it undergoes an additional review by a
subcommittee appointed by the Academic Senate following a suggested process to
determine program viability (Ref. 28, 29). Based on the subcommittee’s review and
report, the Academic Senate then issues recommendations for program modification
that are submitted to the vice president of instruction (Ref. 28, 29).

Appropriate breadth of a program is ensured based on the needs of the students.
Students who wish to transfer to a four-year institution need to complete lower division
requirements for their major. Faculty propose courses that fit the lower division needs
of the majority of CSU and UC schools—especially those close to the Bay Area. In
addition, the dean of articulation and research facilitates articulation with the courses at
these institutions. Other factors taken into consideration for determining breadth of a
program and number of course offerings include placement testing, course creation that
reflects the needs of the college’s diverse students, enrollment demand identified by
faculty and deans, and the recommendation of advisory committees.

The appropriate depth of a program is ensured in a number of ways. Lower division
coursework includes general education and freshman and sophomore level classes for
the major. Itis the responsibility of the Committee on Instruction to ensure that courses
within a program have student learning outcomes that adhere to these criteria. Depth of
a program is also maintained with the help of ongoing feedback from advisory
committees whose members inform the faculty of the needs of industry and the extent
of knowledge and skill needed for students who graduate from College of San Mateo
programs.

Rigor in course offerings is maintained through advisory committee feedback on student
readiness for industry careers and consequent adjustments to breadth and depth of
curriculum, through faculty collaboration in assessing program and course student
learning outcomes to make sure standards remain high, and through the faculty hiring
and evaluation processes. It is through the faculty hiring and program review processes
that the mission of the college and the specific program standards are communicated.

Appropriate sequencing of coursework within a program is ensured through the
following practices. Faculty members at the college collaborate within and across
departments to determine appropriate prerequisites, co-requisites, and recommended
preparation. To increase transferability of course sequences, similar collaboration takes
place with colleagues across the district. In addition, the Committee on Instruction, in
its review of courses, considers course sequences within a program as expressed through
prerequisites, co-requisites, and recommended preparation. Finally, appropriate
sequencing is also maintained through division dean oversight, comparisons of course
sequences from similar colleges and universities, transferability needs, and the
recommendations of advisory committees.

Reasonable time to completion is necessary for all students, whether they are transferring
or moving directly into the workforce. To achieve this goal, faculty and division deans
meet to assess enrollment trends and to increase the number of sections offered for
courses in heavy demand. Industry needs also drive the nature of program completion.
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If an industry needs quick completion rates to fill available positions in the workforce,
then program offerings are adjusted accordingly when possible.

Synthesis of learning characterizes programs at College of San Mateo. This is best
evidenced by the links between course, program, and institutional student learning
outcomes (ISLOs). Using a matrix, departments/programs and student services units
indicate the specific department/program/unit and course-level SLOs that contribute
strongly to the five ISLOs. For example, the Administration of Justice program linked
their fifth department SLO which states, “Recognize and discuss the value and necessity
of ethics, integrity, and professionalism in law enforcement” to ISLO 5: Ethical
Responsibility. With such explicit links, departments, programs, and student services
units analyze how their own program outcomes integrate with the college’s learning
outcomes; in addition, the college will be able to assess whether or not its courses and
programs are providing students with sufficient opportunities to acquire the institutional
student learning outcomes (Ref. 30).

College of San Mateo has undertaken a further initiative to ensure that appropriate
breadth, depth, sequencing, and time to completion characterize instructional programs.
The vice president of instruction engaged a consultant to study the fall 2006 class
schedule and course enrollments to determine whether the college is offering appropriate
courses in the correct number of sections at the optimal times. The consultant’s task
focused on three principal areas: the actual study of the fall Schedule of Classes and the
fall enrollments; the general-education pattern, particularly in relation to balancing
general education courses with electives; and the specific action steps that should be
taken as a result of the findings. The study yielded specific enrollment information for
all instructional departments for fall 2006. This information is being used by the vice
president of instruction and the instructional administrators in making decisions and
recommendations relating to staffing, hiring, and planning future class schedules so as to
optimize students’ opportunity to enroll in courses needed to fulfill graduation,
certificate, and transfer requirements. The consultant also recommended that the college
eventually move to ongoing summary reports generated by Banner, the district’s
software program, that provide information similar to that compiled by the consultant
for this first study (Ref. 31).

Assessment

College of San Mateo meets this standard. The well-defined and rigorous hiring
processes for full-time and part-time faculty ensure careful screening of applicants by
discipline faculty and administrators. However, there is currently not an official
instrument designed to evaluate faculty who teach distance learning classes. The newly
formed Distance Education Subcommittee of the Committee on Instruction, as part of
its strategic plan regarding alternative instructional delivery modes, should develop an
evaluation instrument that parallels the existing evaluation instrument for classroom
teaching. The subcommittee should also address the need for increased faculty training.

Specific program analysis is beginning in two areas. First, the creation and evaluation of

institutional, program, and course student learning outcomes is helping to define and
demonstrate the appropriate depth, rigor, and synthesis of learning. Second, led by the
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vice president of instruction, the instructional administrators are beginning an ongoing
analysis of class schedules and patterns of enrollment for each semester in order to
increase the college’s ability to address the need for breadth, depth, and efficient
sequencing with respect to time to completion for courses and programs, making use of
Banner-generated reports that provide class-schedule and enrollment-pattern
information useful in planning and building a college-wide schedule of classes.

Plan for Improvement
¥ Develop an evaluation instrument for distance learning that parallels the existing
evaluation instrument for classroom teaching; this evaluation instrument will
then need to be negotiated to become part of the faculty contract.

ILLA.2.d
The institution uses delivery modes and teaching methodologies that reflect the diverse needs and learning

styles of its students.

Descriptive Summary

College of San Mateo employs a range of teaching methodologies and technologies to
meet students’ learning needs and accommodate their learning styles. Instructional
modes include lecture, class discussion and activity, collaborative group and pair work,
laboratory, tutorial sessions, computer-assisted instruction and distance learning,
independent study, and field and work experience (Ref. 15).

In the classroom, instruction is enhanced by film, video, CD-ROM, PowerPoint, and
overhead projection. Instructional technology is also used in SMART classrooms and
wireless labs. The Center for Teaching and Learning (CTL) provides faculty and staff
with support and training and facilitates the effective use of technology to enhance
student-centered learning.

Disabled Students Program and Services (DSPS) assists students with verified physical,
psychological, and learning disabilities and helps students successfully participate in
college classes. Support services include sign language interpreters, electronic textbooks,
Braille, computer access, disability management counseling, specialized classes, and test
accommodations, e.g. extra time and a quiet environment (Ref. 33).

The Learning Disabilities Assessment Center within DSPS offers students with possible
learning disabilities individual assessment; the Disabilities Resource Center counselor
determines the type of accommodations a student might need and refers students to the
various departments within the program (Ref. 34).

The Assistive Technology Center, also a part of DSPS, offers assistance with computer
access on campus and provides specialized training in the use of hardware and software
adaptations appropriate to a particular student’s disability. The center also provides
alternate media services to students, faculty, and staff who need their course materials in
different formats such as electronic text, Braille, and large print (Ref. 35).
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Students are encouraged to consider and identify their own learning styles in several
career courses and in other courses that emphasize career guidance (Ref. 30).

Assessment

College of San Mateo meets this standard. A variety of delivery modes and teaching
methods support students’ diverse needs and learning styles. The Committee on
Instruction reviews all new and revised course outlines to ensure that delivery modes and
teaching methodologies are compatible with the curriculum objectives, student learning
outcomes, student needs, and Title 5 (Ref. 20, 25).

A number of programs and services successfully support diverse learning needs. The
Distance Education Subcommittee, a newly formed subcommittee of the Committee on
Instruction, has been asked to review the college’s distance education offerings. Among
the committee’s charges are the development of standards for distance education and a
review of distance education and technology-mediated instruction in the context of
student learning (Ref. 32).

Plan for Improvement
None needed at this time.

ILA.2.e
The institution evaluates all conrses and programs throngh an ongoing systematic review of their
relevance, appropriateness, achievement of learning ontcomes, currency, and future needs and plans.

Descriptive Summary

Programs and related courses are evaluated through annual program reviews, which
include analysis of program goals; student learning outcomes; enrollment data;
curriculum; personnel; instructional materials, software, equipment and furniture needs;
and facilities (Ref. 21).

Program review strengthens and improves programs and courses, ensures that they are
consistent with the goals and mission of the college, and helps programs meet the
evolving needs and expectations of students and the community. Curriculum is
reviewed for subject matter relevance, appropriateness, modes of delivery, currency, and
future needs. Although primarily a faculty-driven process, instructional program review
also involves participation of the dean of articulation and research, the vice president of
instruction, and the division deans. The Academic Senate has oversight responsibility
for this process.

If program review indicates that a program has serious shortcomings, that program
undergoes an additional review as specified by the program improvement and viability
process (Ref. 29). The Academic Senate then issues a report with recommendations for
program modification. The report is submitted to the vice president of instruction.

Assessment
College of San Mateo meets this standard. Program review guidelines clearly outline the
criteria by which programs are evaluated, and set forth an expectation that a program
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addresses the institution’s Mission Statement and strategic objectives. Through program
review, instructional faculty analyze the need for the program; annual and long-term
goals; enrollment trends; modes of delivery; course sequencing; staffing needs; student
learning outcomes; and equipment, materials, software, furniture, and facilities needs.

CSM has an established procedure through which to track the information contained in
program reviews from year to year, including whether certain goals were attained; which
requests were met regarding equipment, furniture, human resources, or facilities; and
what the overall trends in enrollment and productivity for any given department or
program have been over time. The summary of the program reviews, annually compiled
by the vice president of instruction, is available on the college website (Ref. 41).

Plan for Improvement
None needed at this time.

ILA.2.f

The institution engages in ongoing, systematic evaluation and integrated planning to assure currency and
measure achievement of its stated student learning outcomes for courses, certificates, progranms including
general and vocational education, and degrees. The institution systematically strives to improve those
outcomes and mafkes the results available to appropriate constituencies.

Descriptive Summary

As detailed in section II.A.1.c of this document, College of San Mateo has identified its
institutional student learning outcomes and is developing student learning outcomes at
the course and program level (Ref. 19). Since fall 2003, a collegial, dialogue-based
process has guided the systematic development and assessment of student learning
outcomes at the institutional, department/program/unit, and course levels.

Assessment
College of San Mateo partially meets this standard. College faculty and staff are making
appropriate progress in the development and assessment of student learning outcomes.

The college is continuing to complete and post student learning outcomes for
departments/programs/units and courses, to assess the outcomes once they have been
developed, and to suggest ways of using the assessment results to guide improvements in
programs and to provide input into college-wide strategic planning. Some departments
have begun assessment cycles and will include them in program review.

Plan for Improvement
None needed at this time.

IL.A.2.
If an institution uses departmental course and/ or program examinations, it validates their effectiveness in
measuring student learning and minimizes test biases.

Descriptive Summary
This standard does not apply to College of San Mateo.
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II.A.2.h

The institution awards credit based on student achievement of the course’s stated learning outcomes.
Units of credit awarded are consistent with institutional policies that reflect generally accepted norms or
equivalencies in higher education.

Descriptive Summary

Course outlines include course objectives and student learning outcomes; students’
progress toward achieving these learning objectives is reflected in the grades students
achieve.

Both the current Schedule of Classes (Ref. 10) and the College Catalog (Ref. 15) identify
how units of credit are awarded. Units of credit are based on accepted norms in higher
education and are equivalent to similar institutions that use a semester schedule.

To ensure that credit awarded is consistent with student learning and is based on
generally accepted norms and equivalencies, the Grades and Scholarship section in the
College Catalog provides information about the academic record symbols, the meaning
of grade point average and how to calculate it, the credit/no credit option, final
examination policy, the means to obtain final grades, and the change of grade policy.

Current course outlines for the entire curriculum are available in the Office of
Instruction and in the appropriate division offices. Each faculty member is expected to
read the course outline and to teach the class in accordance with the course outline.

Assessment

College of San Mateo partially meets this standard. As of March 2007, approximately 26
percent of courses (303 courses) had identified student learning outcomes, and these
were posted to the CSM student learning outcome website (Ref. 19). The college
continues the process of developing student learning outcomes and assessment
techniques for remaining courses.

Plan for Improvement
None needed at this time.

IL.A.2.i
The institution awards degrees and certificates based on student achievement of a program’s stated
learning outcomes.

Descriptive Summary

College of San Mateo awards degrees and certificates based on successful completion of
required courses in approved programs (Ref. 15, page 68). The requirements for each
degree and certificate reflect the judgment of discipline-trained faculty and accepted
standards of the discipline as stated in the objectives and student learning outcomes
listed in the official course outlines (Ref. 27).
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The college is presently engaged in implementing and assessing student learning
outcomes at the course, department/program/unit, and institutional levels. As this
process continues, successful completion of a course will be more closely linked to
student learning outcomes for that course, and successful completion of the
requirements for a certificate or degree will be more closely linked to the program’s
stated student learning outcomes. The awarding of degrees and certificates based on
successful completion of degree requirements will ultimately reflect student achievement
of a program’s requirements and, where appropriate, the institution’s stated learning
outcomes. An alignment matrix has been developed to show the relationship between
student learning outcomes at the course, department/program, and institutional levels
(Ref. 30).

Assessment

College of San Mateo partially meets this standard. The college currently awards degrees
and certificates based on successful completion of an approved course of study whose
requirements reflect the judgment of discipline-trained faculty. As instructional student
learning outcomes continue to be developed and assessed at the course,
department/program, and institutional levels, it will be possible to link degree and
certificate completion to student achievement of stated learning outcomes.

Plan for Improvement
None needed at this time.

ILA.3

The institution requires of all academic and vocational degree programs a component of general education
based on a carefully considered philosophy that is clearly stated in its catalog. The institution, relying on
the excpertise of its faculty, determines the appropriateness of each conrse for inclusion in the general
education curriculum by examining the stated learning outcomes for the course.

Descriptive Summary

College of San Mateo’s Associate Degree programs require a general education
component (Ref. 15, page 65) that follows the Philosophy of General Education stated
in the catalog (Ref. 15, page 62). College of San Mateo’s Philosophy of General
Education notes that “General Education should lead to better self-understanding.”

At the request of the submitting program and division, the Committee on Instruction
considers new and revised courses for inclusion in the general education curriculum of
the associate degree. The process by which courses are considered for the general
education curriculum was modified effective fall 2006. In the past, the Committee on
Instruction turned to the general education portion of Title V for guidance in assessing
new and revised courses. The current process integrates student learning outcomes in
the course review process and provides clearer guidelines for the evaluation of courses
for inclusion in the general education component of the associate degree. A General
Education Handbook, developed by an ad hoc subcommittee of the Committee on
Instruction, provides guidance as to the learning outcomes that will be achieved by
students completing courses in each of the general education curriculum areas (Ref. 37).
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The college’s institutional student learning outcomes, adopted in May 2000, set the
expectations for students who receive an associate degree or who complete the CSU-GE
or IGETC pattern for general education at College of San Mateo (Ref. 38). Based on
input from the college community, local business leaders, and the CSU and UC systems
(Ref. 39), the College Assessment Committee developed the institutional student
learning outcomes, which address expectations for effective communication, quantitative
skills, critical thinking, social awareness and diversity, and ethical responsibility. The
College Assessment Committee is currently investigating assessment tools to measure
students’ achievement of the institutional student learning outcomes, including the use
of eportfolios (Ref. 40).

Assessment

College of San Mateo meets this standard. In spring 20006, the development of
institutional student learning outcomes and the inclusion of course-level student learning
outcomes in the official course outline led to the creation of the General Education
Handbook (Ref. 37), which now serves as a guide both to the Committee on Instruction
and to those submitting courses for consideration as part of the general education
pattern. The institutional student learning outcomes provide an additional expression of
the expectations of general education.

Plan for Improvement
None needed at this time.

General education has comprehensive learning ontcomes for the students who complete it, including the
Sfollowing:

ILA.3.a
An understanding of the basic content and methodology of the major areas of knowledge: areas include
the humanities and fine arts, the natural sciences, and the social sciences.

Descriptive Summary

College of San Mateo’s general education requirements include three units in each of the
aforementioned areas: natural science, social science, and humanities (Ref. 15, page 65).
Fine arts courses are included in the humanities category. The General Education
Handbook provides learning outcomes for each area (Ref. 37).

Assessment
College of San Mateo meets this standard. The college’s general education requirements
include the major area of knowledge as specified in the standard.

Plan for Improvement
None needed at this time.

II.A.3.b
A capability to be a productive individual and life long learner: skills include oral and written
communication, information competency, computer literacy, scientific and quantitative reasoning, critical

analysis/ logical thinking, and the ability to acquire knowledge through a variety of means.
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Descriptive Summary

College of San Mateo’s general education requirements (Ref. 15, page 65) address oral
and written communication through two three-unit classes in English, literature, and
speech communication. Critical analysis and logical thinking are addressed through the
Communication and Analytical Thinking requirement. Scientific and quantitative
reasoning are addressed through the Natural Science requirement and the
Communication and Analytical Thinking requirement. The breadth of the general
education requirements helps foster the ability to acquire knowledge through a variety of
means.

College of San Mateo’s general education requirements do not specify information
competency as a separate requirement. However, the student learning outcomes for
general education classes include the ability to “evaluate the logic, validity, and relevance
of information” either in general (Language and Rationality) or in the context of a
specific discipline (Natural Sciences) (Ref. 37). In addition, the library courses that
satisfy the Career and Self-Development requirement provide information competency.
College of San Mateo’s general education requirements do not specifically address
computer literacy, though many of the courses that satisfy other general education
requirements would accomplish this goal as well, e.g. computer information science
courses and library courses.

Assessment

College of San Mateo partially meets this standard. The general education requirements
explicitly address each of the stated skills with the exception of information competency
and computer literacy. Information competency is indirectly addressed through the
learning outcomes of the Language and Rationality and Natural Sciences requirements
and is also addressed in library courses that satisfy the Career and Self-Development
requirement. College of San Mateo’s general education requirements do not include
computer literacy.

Plan for Improvement
¥ Review the current general education requirements and begin a discussion of
whether a computer literacy requirement should be included and whether to
directly address information competency as a requirement.

ILA.3.c

A recognition of what it means to be an ethical human being and effective citizen: qualities include an
appreciation of ethical principles; civility and interpersonal skills; respect for cultural diversity; historical
and aesthetic sensitivity; and the willingness to assume civic, political, and social responsibilities locally,

nationally, and globally.

Descriptive Summary

College of San Mateo’s general education requirements, taken as a whole, support the
development of the qualities listed in this standard (Ref. 37). Ethical principles are
addressed in learning outcomes for the Language and Rationality, Natural Science, and
Humanities requirements. Civility and interpersonal skills are addressed in the learning
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outcomes for the Language and Rationality and Social Science requirements. Respect for
cultural diversity is addressed in the learning outcomes for the American History and
Institutions, LLanguage and Rationality, Social Sciences, Humanities, and Career
Exploration and Self-Development requirements. Historical and aesthetic sensitivity is
addressed in the learning outcomes for the American History and Institutions;

California, State, and Local Government; Social Sciences; and Humanities requirements.
The willingness to assume civil, political, and social responsibilities locally, nationally,
and globally is addressed in the learning outcomes for the American History and
Institutions; California, State, and Local Government; and Social Sciences requirements.

College of San Mateo’s expectations in this area are expressed in two institutional
student learning outcomes: social awareness and diversity, and ethical responsibility.

Assessment

College of San Mateo meets this standard. Opportunities for students to develop
qualities that distinguish an ethical person and an effective citizen are incorporated in the
college’s general education requirements and institutional student learning outcomes.

Plan for Improvement
None needed at this time.

IL.A4
All degree programs include focused study in at least one area of inquiry or in an established
interdisciplinary core.

Descriptive Summary

Requirements for associate degree programs at College of San Mateo are published in
the College Catalog section entitled Major and Certificate Requirements (Ref. 15, page
62). For some programs, e.g. art, cosmetology, and music, all courses required for the
major are from the department of the major. For other programs, major requirements
include courses from multiple departments, but these courses either have a unifying
theme, e.g. film or geological sciences, or serve to broaden the knowledge base, e.g.
architecture or engineering. Three majors intentionally allow broad flexibility in the
selection of major classes: physical science, social science, and liberal studies. In each
case, the courses must be selected from an established core of transfer-level courses.

Assessment

College of San Mateo meets this standard. As described in the College Catalog, each
degree program requires courses from a single area of inquiry or from an established
interdisciplinary core (Ref. 15, pages 66-97).

Plan for Improvement
None needed at this time.
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ILLA.S

Students completing vocational and occupational certificates and degrees demonstrate technical and
professional competencies that meet employment and other applicable standards and are prepared for
external licensure and certification.

Descriptive Summary

College of San Mateo offers 45 vocational certificates of achievement and 39 certificates
of completion. Twenty-three vocational and occupational programs offer associate
degrees. Coursework in vocational and occupational programs varies in length, depth,
and breadth of content. Each program is designed to prepare the student to be
employed in specific occupations and careers.

The Academic Senate requires faculty in all programs to complete an annual program
review, in which the faculty evaluate the program’s annual and long-term goals. Program
review documents are available in the Office of Instruction and in the division offices;
summaries are posted on the college website (Ref. 41).

On a regular basis, 14 of the vocational programs meet with an advisory committee,
whose members provide feedback to the program coordinators and faculty regarding
curriculum and practice standards. Meetings provide an opportunity for dialogue among

the members and promote planning for curricular continuity with industry standards
(Ref. 22, 42).

In addition to input from advisory boards and the evaluations contained in the annual
program review, vocational and occupational programs use a variety of approaches to
ensure that students are prepared for employment and licensure, including instructor
experience, dedicated review and mock licensure exams, standard exams, reported results
from standard examinations, and alumni feedback.

Building inspection and drafting are examples of programs that rely on instructors’
experience as working professionals in the field to ensure that students are adequately
prepared for employment and certification (Ref. 43, 44).

Cosmetology and accounting have built licensure-exam review and practice into their
curricula. In cosmetology, the final term of study provides review and preparation for
the Department of Consumer Affairs Board of Barbering and Cosmetology Program
examination for licensure through time-trials and mock State Board written and practical
examinations (Ref. 45). The accounting program offers the Enrolled Agent Exam
Preparation Certificate, which culminates in ACTG 681 and 682, Enrolled Agent Exam
Preparation I and II. These courses prepare students for the Enrolled Agent Exam
offered annually by the Internal Revenue Service (Ref. 40).

The Administration of Justice Department’s California State Police Officers and
Training Basic Academy, certified by the California Commission on Peace Officers
Standards and Training (POST), makes use of standard examinations developed by
POST. This program provides training to students who seek immediate employment in
local law enforcement and correctional agencies. Training and Testing Specifications are
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provided by POST to each instructor. Throughout the courses, students are given
POST-constructed written examinations in select learning domains. These examinations
are timed, can be accessed only through a website that requires POST certification to
retrieve, and are proctored by POST-certified proctors (Ref. 47).

The Registered Nursing program bases its curriculum on competencies established by
the National Council for State Boards of Nursing. Periodic reviews and data collection
of current registered nursing practices are used to update the national licensing
examination. Students are eligible to take the National Council Licensing Exam
(NCLEX) upon graduation. College of San Mateo’s nursing program subscribes to an
annual report, which compares the college’s graduates to comparable state and national
programs. The program also receives quarterly reports of graduates’ performance on the
NCLEX exam. Statistics regarding passing rates for all nursing programs in California
can be found on the website of the California Board of Registered Nursing (Ref. 23).

College of San Mateo’s nursing program has developed a survey to measure graduates’
perception of their competencies in the core program objectives. Surveys are completed
at the time of graduation and at the one-, three-, and five-year marks. Survey results are
shared with faculty, students, and the nursing advisory committee (Ref. 48).

Assessment

College of San Mateo partially meets this standard. Programs with external licensing
standards have a formalized system to measure graduates’ competencies upon program
completion. Vocational programs are currently working on identifying program student
learning outcomes and appropriate assessment tools. Some, but not all, vocational
programs meet with advisory committees.

Plan for Improvement
¥ Consider using employer surveys as a potential source of data for assessment for
vocational programs, as appropriate.
¥ Consider establishing advisory committees for all vocational programs.

ILA.6

The institution assures that students and prospective students receive clear and accurate information
about educational conrses and programs and transfer policies. "The institution describes its degrees and
certificates in terms of their purpose, content, course requirements, and expected student learning
outcomes. In every class section students receive a course syllabus that specifies learning objectives
consistent with those in the institution’s officially approved course ontline.

Descriptive Summary

College of San Mateo prints an annual catalog with updated course, program, degree and
certificate, and transfer information. Courses are described in terms of content, co-
requisite, prerequisite and recommended preparation information, and transferability to
CSU and/or UC institutions. Programs are desctibed in relation to their overall content
and individual course requirements. Degrees and certificates are described in accordance
with their purpose or career opportunities, required coursework, and individual course
requirements (Ref. 15).
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Faculty are continuing the development of student learning outcomes for courses and
programs; as these are completed, they are posted to a dedicated section of the college
website. Effective spring 20006, course outlines submitted to the Committee on
Instruction must include student learning outcomes (Ref. 20). At the start of each term,
faculty members are expected to provide students with a course syllabus that includes
course objectives. As student learning outcomes are developed, they are included in
course syllabi.

Assessment

College of San Mateo partially meets this standard. The use of student learning outcomes
at College of San Mateo is steadily evolving. Course-level student learning outcomes are
being developed, included in course outlines, and incorporated into the course syllabi
distributed at the start of each semester. As of March 2007, approximately 26 percent of
courses (303 courses) had identified student learning outcomes, and these were posted to
the CSM student learning outcome website (Ref. 19).

Plan for Improvement
None needed at this time.

ILA.6.2

The institution mafkes available to its students clearly stated transfer-of-credit policies in order to facilitate
the mobility of students withont penalty. In accepting transfer credits to fulfill degree requirements, the
institution certifies that the expected learning outcomes for transferred conrses are comparable to the
learning outcomes of its own courses. Where patterns of student enrollment between institutions are
identified, the institution develops articulation agreements as appropriate to its mission.

Descriptive Summary

College of San Mateo provides students with transfer-of-credit information through the
College Catalog, the class schedule, and the college website. In the College Catalog, the
section entitled Transfer Planning provides general transfer information; listings of
College of San Mateo courses transferable to the CSU and UC systems; general
education patterns for transfer to either system (CSU-GE Breadth, IGETC); and a listing
of websites containing CSM-specific transfer agreements with private colleges and
universities (Ref. 15, pages 46-61). Students can access ASSIST to find transfer
information for CSU and UC campuses by major or on a course-by-course basis (Ref.
49). The fall and spring Schedule of Classes provide an abbreviated transfer planning
section that includes the CSU-GE Breadth and IGETC patterns (Ref. 10, 50).
Additional information, including transfer agreements and a link to ASSIST, is available
to students through the Transfer Services website (Ref. 51).

College of San Mateo checks transfer coursework to verity its acceptance as lower
division coursework by an appropriately accredited college or university. The process is
initiated by submission of the Transcript Evaluation and Course Substitution Form
available in the Counseling/Advising Center and on the college website in both paper
and online formats (Ref. 52, 53). Due to the large demand for course substitutions by
applicants to the Nursing Program, a grid of courses at other colleges and universities
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that are approved as equivalent to those required for the Nursing Program is maintained
on the college website (Ref 54); course substitution forms are not required for courses
that appear on the nursing grid.

Currently, transfer equivalence is determined through a comparison of catalog
descriptions and, where necessary, course outlines, rather than through a comparison of
student learning outcomes. To apply incoming transfer coursework to College of San
Mateo educational goals, certificates, associate degrees, and CSU GE and IGETC
certification, an admissions and records evaluator reviews official transcripts. The
evaluator uses a variety of tools to conduct the evaluation, including, but not limited to,
ASSIST.org, College Resource, and established articulation agreements. The dean of
counseling/advising and matriculation and the dean of articulation and research provide
expertise as needed. For course substitution for the purpose of completing a certificate
or associate degree, an evaluation is made by the dean of counseling/advising and
matriculation in consultation with the appropriate instructional dean and faculty. The
dean of articulation and research pursues articulation for the purpose of establishing
general education course agreements, course-to-course agreements, and major course
agreements with baccalaureate degree-granting institutions in accordance with the
Handbook of California Articulation Policies and Procedures. The dean of
counseling/advising and matriculation and the dean of articulation and research
collaborate to access, develop, and facilitate an efficient transfer path for students with a
range of transfer goals.

Assessment

College of San Mateo partially meets this standard. The need for expert content-related
assessment of transferred courses to determine their compatibility with College of San
Mateo course requirements has been addressed with the recent hiring of a transcript
evaluator. As student learning outcomes are incorporated in College of San Mateo
course outlines and are made available for courses offered by other institutions, an
evaluation based on learning outcomes should eventually become part of the transfer-of-
credit process.

Plan for Improvement
None needed at this time.

II.A.6.b

When programs are eliminated or program requirements are significantly changed, the institution makes
appropriate arrangements so that enrolled students may complete their education in a timely manner with
a minimum of disruption.

Descriptive Summary

College of San Mateo’s course substitution process is used to accommodate students
when there are routine changes in programs, as described in the Transcript Evaluation
and Course Substitution Form (Ref. 52). A student who requires courses that are no
longer offered meets with a counselor or faculty advisor to discuss alternatives. These
may include substituting a similar course from another program, locating and
substituting an equivalent course at another college, or substituting a different course
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that supports degree objectives. The counselor or faculty advisor consults with faculty in
the affected program or the appropriate instructional dean, as needed, in this process. A
coutse substitution form is submitted to the dean of counseling/advising and
matriculation, who consults with instructional deans and faculty as needed and approves
or denies the request.

During major changes or elimination of programs, the vice president of instruction,
instructional division deans, and instructional and counseling faculty work together to
minimize the impact on students. For example, in 2003, issues identified as a result of
program review led College Council to put four College of San Mateo programs—
architecture, film production, broadcasting and electronic arts, and aeronautics—on
hiatus until they could be assessed and either continued with improvements or
discontinued. Course offerings in these programs were significantly reduced or
completely eliminated during the hiatus period.

Every effort was made to ensure that students who were enrolled in the programs on
hiatus could complete their studies without disruption by taking existing courses or
substituting similar courses from other disciplines. For example, the second-year major
sequence in architecture was offered during the academic year following hiatus to allow
students to complete the major requirements for the associate degree and transfer.
Students who were not able to complete the second-year sequence or who had not yet
completed the first-year sequence were made aware, through counselors and the
architecture faculty advisor, of similar offerings at nearby colleges. One student who
chose to remain at College of San Mateo was permitted to apply courses in the major
sequence taken at other schools to College of San Mateo’s associate degree requirements.

Assessment

College of San Mateo meets this standard. The course substitution process appears
sufficient to meet student educational needs with respect to routine changes in
programs. Although there is no formal policy governing the way in which students’
educational needs will be met when programs are eliminated or significantly changed,
College of San Mateo has responded effectively to meet the needs of students during the
recent hiatus of four programs. The vice president of instruction, dean of enrollment
services, dean of counseling/advising and matriculation, instructional division deans, and
both counseling and instructional faculty worked to ensure that students could finish
their course of study with minimal disruption.

Plan for Improvement
None needed at this time.

ILA.6.c

The institution represents itself clearly, accurately, and consistently to prospective and current students, the
public, and its personnel through its catalogs, statements, and publications, including those presented in
electronic formats. It regularly reviews institutional policies, procedures, and publications to assure
integrity in all representations about its mission, programs, and services.
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Descriptive Summary

College of San Mateo has in place a process for the production of all publications to
ensure accuracy; this process is outlined in the paragraphs that follow. In addition,
College of San Mateo’s Public Relations and Marketing Communications office oversees
stylistic and grammatical consistency within and among these publications and maintains
photo releases on file for all featured photographs of students and staff (Ref. 55).

The production process for the printed College Catalog and Schedule of Classes begins
two months prior to final printing. This production process tightly coordinates the work
of four offices on campus: the Office of Instruction, the Office of Student Services, the
Office of Articulation and Research, and the Public Relations and Marketing
Communications office. A publication production team, consisting of one
representative from each office, facilitates communication. The Public Relations and
Marketing Communications office directs this process, sets production timelines, and
manages publication layout and printing.

Publication production team members are responsible for updating sections of the
College Catalog and Schedule of Classes under their office’s purview. Updates are
forwarded to Public Relations and Marketing Communications for layout and then
returned to the publication production team members for review and possible further
modification. This editing process is repeated three times to ensure that all information
is current and accurate. The publication production team then meets as a group and
reviews the publication in its entirety. Any final changes are incorporated, and the files
are forwarded to the printer. Prior to final printing, the Public Relations and Marketing
Communications office reviews a blue-line proof of the publication in order to ensure
that the printer has not made any errors.

Updated catalog and schedule files are posted on the college website at the same time
that they are forwarded to the printer. The website is modified regulatly to reflect
additional information that becomes available after print deadlines.

Assessment

College of San Mateo meets this standard. Following an established process,
information published in the College Catalog and Schedule of Classes and then posted
on the college website is reviewed for clarity, correctness, and currency. The publication
program team addresses needs for revision as they arise.

Plan for Improvement
None needed at this time.

ILA.7

In order to assure the academic integrity of the teaching-learning process, the institution uses and makes
public governing board-adopted policies on academic freedom and responsibility, student acadenric honesty,
and specific institutional beliefs or worldviews. These policies mafke clear the institution’s commitment to
the free pursuit and dissemination of knowledge.
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Descriptive Summary

Policies on academic freedom and responsibility are published in the Faculty Handbook.
College-approved guidelines on student academic honesty are published in the College
Catalog, the Schedule of Classes, and the Faculty Handbook (Ref. 15, 10, 56, appendices
Q and R). College of San Mateo does not require conformity to specific codes of
conduct or beliefs for staff, faculty, administrators, or students beyond the codes of
conduct required by the Accreditation Commission.

Assessment
Please see subsections I11.A.7.a, b, and c.

Plan for Improvement
Please see subsections I11.A.7.a, b, and c.

ILA.7.a
Faculty distinguish between personal conviction and professionally accepted views in a discipline. They
present data and information fairly and objectively.

Descriptive Summary

College policy requires that personal prejudice and bias not be allowed to influence
subject matter presentation. Academic freedom and responsibility are explained in the
College of San Mateo Faculty Handbook (Ref. 56, appendix R). A summary of these
ideas is included in the College Catalog (Ref. 15, pages 4-5).

Assessment

College of San Mateo meets this standard. College policies are consistent with the
standard. In the 2005 accreditation survey, 86 percent of the students responded that
“Instructors encourage students to examine different points of view” (Ref. 57, section
111, question 7).

Plan for Improvement
None needed at this time.

II.A.7.b
The institution establishes and publishes clear expectations concerning student academic honesty and the
consequences for dishonesty.

Descriptive Summary

Academic honesty is a priority for College of San Mateo. Clear guidelines are published
in the College Catalog (Ref. 15, pages 33-34) and referred to in the Schedule of Classes
(Ref. 10, page 17). The catalog contains guidelines that provide definitions of plagiarism
and cheating and describe instructor responsibilities, student responsibilities, and
sanctions. These guidelines are also included in the College of San Mateo Faculty
Handbook (Ref. 56, appendices H and I).
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Assessment

College of San Mateo meets this standard. In the 2005 accreditation survey, 91 percent
of students reported that “the College and my instructors give clear information of what
is considered cheating or dishonesty” (Ref. 57, section 111, question 28), and 93 percent
indicated that they are “aware of the consequences for unethical behavior (cheating,
academic dishonesty, plagiarism, etc.)” (Ref. 57, section III, question 31).

Plan for Improvement
None needed at this time.

ILA.7.c

Institutions that require conformity to specific codes of conduct of staff, faculty, administrators, or
students, or that seek to instill specific beliefs or worldviews, give clear prior notice of such policies,
including statements in the catalog and/ or appropriate faculty or student handbooks.

Descriptive Summary

College of San Mateo is a California Community College governed by the Board of
Governors of the California Community Colleges and the San Mateo County
Community College District Board of Trustees. As such, it does not require conformity
to specific codes of conduct or beliefs for staff, faculty, administrators, or students
beyond the codes of conduct required by accreditation.

Assessment
No such requirements exist at College of San Mateo.

Plan for Improvement
None needed at this time.

ILLA.8
Institutions offering curricula in foreign locations to students other than U.S. nationals operate in
conformity with standards and applicable Commission policies.

Descriptive Summary
College of San Mateo does not offer curricula in foreign locations.

Evidence — Standard 11.A

Ref. | Title of Document Source

#

1 College of San Mateo <http://collegeofsanmateo.edu/webpages/default
Mission Statement, .asp?WebPglD=202&CatID=5>
20006-2007 College Catalog,
page 3

2 CSM Accreditation <http://www.smccd.net/accounts/csmresearch
Survey—~Faculty and Accreditation Related
Administration, Fall 2005 Surveys/Faculty/Faculty All Responses.pdf>

3 College of San Mateo <http://www.collegeofsanmateo.edu/csminternal
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Strategic Objectives &
Action Steps, 2006-07

resources/reference backup/Strategic
Objectives & Action Steps 06-07.pdf>

4 College of San Mateo <http://www.smccd.net/accounts/csmresearch/
Institutional Research >
Website

5 SMCCCD Institutional <http://www.smced.net/accounts/doresearch/in
Research Website dex.html>

6 Skyline College, Office of <http://www.smcecd.net/accounts/skypro/Ed
Planning, Research and Facilities Master Plan
Institutional Effectiveness, 06/education and facilities mastetr.htm>
Environmental Scan Reports

7 Mathematics Program Hard copies available in standard box
Review Document, Fall
2006 and
Student Learning Outcome
Assessment Cycle for
Course Level

8 CSM Accreditation Follow- <http://www.smccd.net/accounts/csmresearch/
Up Survey—Faculty and Accreditation Related
Administration, Fall 2006 Surveys/Faculty/followup.pdf>

9 CSM Accreditation Follow- <http://www.smccd.net/accounts/csmresearch/
Up Survey—VFaculty and Accreditation Related
Administration, Fall 2006 Surveys/Faculty/followup.pdf>

10 College of San Mateo <http://collegeofsanmateo.edu/webpages/catalo
Schedule of Classes, Fall g-schedule/fall 07 csm schedule.pdf>
2007

11 The State of Distance Hard copy available in standard box
Learning at College of San
Mateo: A Comparative
Analysis

12 The State of Distance Hard copy available in standard box
Learning at College of San
Mateo: A Comparative
Analysis

13 E-mail from Dean, Hard copy available in standard box
Articulation and Research,
November, 2006

14 California Community <http://www.cccco.edu/divisions/esed/aa ir/di
College Distance Learning sted/disted attachments/DEReportMay2005.pdf
Report, May 2005. >

15 College of San Mateo <http://collegeofsanmateo.edu/files/01 cat 060
Catalog, 2006-2007 7.pdf>

16 San Mateo County Hard copy available in standard box
Community College District
Study Abroad Statistics,
2003 — 2006

17 CSM Accreditation <http://www.smccd.net/accounts/csmresearch/
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Survey—~Faculty and
Administration, Fall 2005

Accreditation Related
Surveys/Faculty/Faculty All Responses.pdf>

18 CSM Accreditation <http://www.smccd.net/accounts/csmresearch/
Survey—Students, Fall 2005 | Accreditation Related
Surveys/Students/Student All Survey Items.pdf
>
19 Assessing Student Learning <http://www.collegeofsanmateo.edu/SL.LOAC/>
Outcomes Website
20 College of San Mateo <http://www.smccd.edu/accounts/csmcoi/form
Course Outline s/courseoutline.doc>
21 Program Review Form <http://www.collegeofsanmateo.edu/csminternal
/tresources/reference backup/Program Review
Form 2006.doc>
22 Occupational Advisory Hard copy available in standard box
Committees guidelines
23 California Board of <WWW.rn.ca.gov>
Registered Nursing website
24 The SMCCCD evaluation Hard copies available in standard box
procedures and
Faculty Selection Procedures
25 CSM Course Revision/Six <http://www.smccd.edu/accounts/csmcoi/form
Year Update Form (updated | s/courseupdate.doc>
3/9/06)
26 College of San Mateo <http://www.smccd.edu/accounts/csmcoi/form
Permanent Course Approval | s/formpermanentcrs.doc>
Form
27 CSM Course Outlines <http://www.smced.net/accounts/csmartic/artic
ulation/Course Outlines/Courses.htm>
28 Program Improvement and <http://www.collegeofsanmateo.edu/csminternal
Discontinuance /tresources/reference backup/Program
Evaluation Study (040703).doc>
29 Suggested Process to <http://www.collegeofsanmateo.edu/csminternal
Determine Program Viability | /resources/reference backup/Program Viability
Suggested Process.doc>
30 Department/Program/Stud <http://www.smccd.edu/accounts/csmsloac/do
ent Service SLOs and cs_main/Matrix to align ISI.Os with dept-
Institutional SLOs prog-ss SL.Os.pdf>
Alignment Matrix
31 Consultant’s Enrollment Hard copy available in standard box
Analysis—Fall 2006
32 Committee on Instruction <http://www.smced.net/accounts/csmcoi/minu
minutes, April 20, 2000, tes/minutes2005 2006.pdf>
draft charge to Distance
Education Subcommittee
33 Disabled Students Program <http://cocsm.net/webpages/quicklink.asp?Web
& Services (DSPS) website PolD=276>
34 Learning Disabilities <http://www.smced.edu/accounts/newcsm/web
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Assessment Center website

pages/default.asp?webpgid=254>

35 Assistive Technology Center | <http://www.smccd.net/accounts/fiori/atcenter
website /index.htm>

36 See CRER 105, CRER 120, <http://www.smced.net/accounts/csmartic/artic
CRER 122 ulation/Course Outlines/Courses.htm>

37 General Education <http://www.smccd.net/accounts/csmcoi/form
Handbook s/gehandbook.pdf>

38 Institutional Student <http://www.smecd.edu/accounts/csmsloac/do
Learning Outcomes cs_studentlearn/InstitutionalStudentl.earningOut

comes.pdf>

39 College of San Mateo, The <http://www.collegeofsanmateo.edu/SLOAC/d
History of Student Learning ocs_studentlearn/SLO_History.pdf>
Outcomes

40 College of San Mateo, <http://www.collegeofsanmateo.edu/SLLOAC/m
College Assessment ain_minutes/2007/main minutes 1-26-07.pdf.>
Committee, January 26, 2007
minutes

41 Instructional Program <http://www.smccd.net/accounts/csmresearch
Review Summaries StudentServicesProgramReview/Program%20Rev

iew%020Grid%20(2006-07).doc>

42 SMCCCD Program Advisor Hard copy available in standard box
Committee Guidelines

43 Building Inspection <http://collegeofsanmateo.edu/technology/depa
Technology website, Faculty | rtments/building/faculty.html>

44 Drafting Technology <http://collegeofsanmateo.edu/technology/depa
website, Faculty rtments/drafting/faculty.html>

45 Cosmetology at CSM <http://www.smced.net/accounts/csmcosmetol
website ogy/aboutprogram.html>

46 College of San Mateo <http://collegeofsanmateo.edu/accounting/>
Accounting website

47 E-mail correspondence from | Hard copy available in standard box
Administration of Justice
Program Services
Coordinator

48 E-mail correspondence from | Hard copy available in standard box
Director of Nursing

49 Articulation System <www.assist.org>
Stimulating Inter-
institutional Student
Transfer

50 College of San Mateo Hard copies available in standard box
Schedule of Classes, Spring
2006 and Spring 2007

51 Transfer Services website <http://www.collegeofsanmateo.edu/transfer/>

52 CSM Transcript Evaluation <http://www.collegeofsanmateo.edu/forms/Filla

Service, CSM Course
Equivalent

ble Forms/Transcript Eval 2007 1.pdf>
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53 CSM Transcript Evaluation <http://csmresearch.smccdweb.net/Transcript/i
Service ndex.php>
54 College of San Mateo <http://www.collegeofsanmateo.edu/forms/FO
Nursing Program RMS/rn %20prereq.pdf>
Articulation Grid
55 E-mail correspondence from | Hard copy available in standard box
Director of Public Relations
and Marketing
56 Faculty Handbook, 2005- <http://www.collegeofsanmateo.edu/csminternal
2006 /resources/reference backup/Faculty Handboo
k 0506.pdf>
57 CSM Accreditation <http://www.smced.net/accounts/csmresearch
Survey—-Student, Fall 2005 Accreditation Related
Surveys/Students/Student All Survey Items.pdf
>
58 College of San Mateo <http://collegeofsanmateo.edu/coastside />
Coastside
59 CSM Enrollment (email) Hard copy available in standard box
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